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Texas Tech Graduate Certificate in
Special Education Transition

Required Courseg5 courses, 15 credit hours, all dime):

EDSP 5390: Seminar in Special Education: Transition Services
Students with Disabilitiegoffered summer)

EDSP 5330: Children and Youth with High Incidence Disabilitie
(offered summer or fall)

EDSP 5304: Instructional Strategies for Teaching Students with
High Incidence Disabilitie@ffered spring or summer)

EDSP 5308: Authentic Assessment for Students with
Exceptionalitieg offered fall)

EDSP 5390: Seminar in Special Education: Transition Curricult
In Postsecondary Education and Employment Models for
Students with Disabilitiegoffered fall)

http://www.educ.ttu.edu/future/graduate-certificates



Objectives

This presentation will provide attendees with:

A description of the needs of college students with
Autism/Asperger Syndrome

A comparison of these needs with typical
accommodations/services offered at many colleges

Suggestions of more appropriate
accommodations/services that would be beneficial to
college students with Autism/Asperger Syndrome

Recommendations for ways to prepare students with
Autism/Asperger Syndrome for transition to college



Discussion

What are the issues facing students with
Autism/Asperger Syndrome in their transition to
college?

What are the needs of students with
Autism/Asperger Syndrome who attend college?

What are your schools doing to support these
students In preparing for this transition?



Enrollment of College
Students with Disabilities

_ Small Private | Large Public

At least 10,000 3% 45%
3,000-9,999 33% 40%
1,0002,999 50% 15%

Less than 1,000 13% 0
S

Private Public

Total 95 355
Learning disabilities 41 126
Attention deficit disorders 32 79

Autism/Aspergersyndrome 4 4



Characteristics of Students with
Autism/Asperger Syndrome

Impairments insocial interaction(nonverbal behaviors,
relationship development, spontaneous sharing,
social/emotional reciprocity)

Impairments incommunication(spoken language, initiate/sustain
conversation, repetitive language, imaginative play)

Restrictive, repetitive, stereotyped patterns obehavior
(preoccupation with interest, compulsive routines/rituals,
repetitive mannerisms, preoccupation with objects)

Asperger Syndrome-impairment in social interaction, repetitive
patterns of behavior, no significant delay in language or
cognitive development

(APA, 1994)



Needs of Students
Preparing for Transition to College

Possessing seldvocacy skills

Utilizing academic accommodations

Knowing personal strengths and interests
Knowing how to compensate for weaknesses
Possessing effective learning/study strategies
Being aware of available support services/people
Differences between high school and college
Necessary disability documentation




Important Differences

Between high schooland college:
Size
Structure
EXxpectations of students
Homework, tests, projects
Types of classes
Support/services
Level of independence

(Eaton &Coull 1998)



High School vs College

Laws IDEA, Section 504 i1 promotes ADA, Section5047T pr omot es student
student success access to programs and services

Basis of IEP, school assessments IEP not acceptable, recent documentation required

services from |Iicensed profession

limitations to learning

St udent Dependent, uninvolved in Expected to: know when to get assistance,

relation to the educational contract, open understand their disability & needs, know & use

school discussion among staff campus resources/services, be a self-advocate

Services Entitled to services, resource  Must self-identify to receive services, appropriate

Relations with
parents

Structure &
accountability

Time

Classes

room, course waivers,
test/grade modifications
IEP developed with parents,
reports to parents, parents
informed when student is in
trouble

Teachers & parents very
involved

In class all day, after- school
time structured

Directed by teacher, work
done in class, in class all day

services determined based on documentation &
justification of functional limitations

Parents generally excluded because of
FERPA/Buckley Amendment, discussion possible
only with authorization signed by student

More freedom & responsibility, community policies &
consequences

Less time in class & varies each day, more free time,
many social opportunities, employment

Attendance optional, out-of-class reading &
assignments, 4-6 classes each semester, expected
to be an independent learner



Continuum of College Support

SerViceS (McGuire & Shaw, 1989)

No Services Decentralized and Loosely Coordinated

Centrally Coordinated Services DataBasedServices

Available Limited Services Services
1 Meets 1 No formal 1 Contact person 1 Fullime learning disability 1 Fulkime learning
minimal contact person available coordinator disability director
requirements 1 Limited services 1 Generic support 1 Services often housed in 1 Learning disability
under 1 Few established services available disability student services assistant
Section 504 policies 1 Peer tutors office coordinator
1 Students available to help at 1 Accommodations provided for ¢ Full range of
dependent on risk students testing and coursework accommodations
sympathetic 1 Students referred g Established policies on provided
faculty to other on-campus admissions and service 1 Development of
resources delivery Individualized
1 Services available ¢ Strong emphasis on students  Semester Plans
only during the self-advocacy 1 Tutoring available
academic year 1 Peer support groups from trained staff
1 Specially trained tutors may be and graduatelevel
available interns
1 Student required to provide 1 Databased contact
documentation of learning records and service
disability use profiles

1 Services available throughout  generated for
the year annual report



Typically Available Accommodations

Course substitutions
Extended time on tests
Laptop computers

Note taking services
Priority registration
Screen reading software
Spell checkers

Tape recording classroom
lectures

Test reader
Test scribe

Testing in a less distractive
environment

Textbooks on tape/CD
Textbooks on etext



Typically Available Services

Academic advising/ course
registration

Career counseling
Diagnostic evaluations
Firstyear seminar
Individualized coaching
New student orientation
Organizational skills training
Peer mentoring

Personal counseling
Selfadvocacy training

Social skills/ communication
training

Strength-based assessments
Study skills training

Support groups/counseling
Transition assistance
Tutoring



Needs of College Students with
Autism/Asperger Syndrome

Seltadvocacy Writing papers
Collaboration with Taking exams
family Taking notes
Registration & course Presentations/public
selection speaking
Scheduling & time Group projects
management

_ . Communication/social
Executive functioning skills

Appropriate classroom Social anxiety
conduct (Wolf, Brown, & Bork, 2009)



Being a Self-Advocate

AselfAAOT AAOAS8 S
Knows their own strengths and interests
Knows their own learning difficulties and needs
Takes responsibility for their own learning
Asks guestions and communicates with their

teachers



Suggestions for Preparing Students
with Autism/Asperger Syndrome
for Transition to College

Deciding what type and size of college to attend and
where the student is going to live

Assessing/teaching independent living skills
DIi scussing when and how

Ildentifying appropriate academic supports and
accommodations

ldentifying necessary social supports

ldentifying strategies to assist in adjusting to the
college environment
(Adreon & Durocher, 2007, p. 274)



Suggestions for Evaluating a College
Environment for Students with
Autism/Asperger Syndrome

Factors to consider | Disability Support Reasonable
about the college: Program: accommodations:

-DSP staff to student
ratio

-Amount of contact
with students

-Involvement with

-Average class size

-Faculty to student
ratio/size of
department

-GPA requirements

(for colleges, instructors
majors, -Information/referral
organizations) source

-Assistance with
problem solving

-Social skillsstudy skills,
time management,
organization training

-Other desired
assistance

-Student involvement
opportunities

-Support for students
with disabilities

-Priority seating
-Additional time on
tests and work
done in class
-Alternative test
location
-Note-taking
services
-Specialized
computer
software
-Course
substitutions
-Other desired
accommodations

Additional student

services:

-Tutoring (free or additional
fees)

‘Writing assistance

-Study skillstime
management,
organization assistance

-Academic majorcareer
decisionmaking
assistance

-Personal counseling

-Social networking

-Communication/social skills
training

-Other desired services



Model College Program for Students
with Asperger Syndrome

Uses a positive behavior support approach and persoentered
planning

Attentive to social, communication, academic, leisure, and
Independent living skills

Assesses individual strengths, abilities, interests
Provides peer tutors
Provides a social support network

Supports are systematically faded as the student becomes mor
Independent.

Provides a summer college program for high school students

Housed atMarshall University (WV)
http://www.marshall.edu/coe/atc/services/available services/modelCollege.c
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