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Required Courses (5 courses, 15 credit hours, all on-line): 

 EDSP 5390: Seminar in Special Education: Transition Services for 
Students with Disabilities (offered summer) 

 EDSP 5330: Children and Youth with High Incidence Disabilities 
(offered summer or fall) 

 EDSP 5304: Instructional Strategies for Teaching Students with 
High Incidence Disabilities (offered spring or summer) 

 EDSP 5308: Authentic Assessment for Students with 
Exceptionalities (offered fall) 

 EDSP 5390: Seminar in Special Education: Transition Curriculum 
in Postsecondary Education and Employment Models for 
Students with Disabilities (offered fall)  

 http://www.educ.ttu.edu/future/graduate-certificates 



This presentation will provide attendees with: 

 An overall understanding of the differences 
between high school and college for students with 
learning disabilities 

 A description of the accommodations and services 
typically available to college students with learning 
disabilities 

 A description of the needs of college students with 
learning disabilities 

 Recommendations for ways to prepare students 
with learning disabilities for transition to college 



 What are the issues facing students with learning 
disabilities in their transition to college? 

 What do they need to know about services and 
support in college in order to be prepared for this 
transition? 

 What are your schools doing to support these 
students in preparing for this transition? 



Total student enrollment: Small Private Large Public 

At least 10,000  3% 45% 

3,000-9,999 33% 40% 

1,000-2,999 50% 15% 

Less than 1,000 13% 0 

Mean of enrolled  
students with disabilities: 

Small 
Private 

Large 
Public 

Total 95 355 

Learning disabilities 41 126 

Attention deficit disorders 32 79 

Autism/Asperger syndrome 4 4 



 “A disorder in one or more of the basic psychological processes 
involved in understanding or in using language, spoken or written, 
which may manifest itself in an imperfect ability to listen, think, 
speak, read, write, spell, or do mathematical calculations.”  

(IDEA, 2004) 

 Cognitive - Normal or above average intelligence 
 Academic - Uneven pattern of academic performance 
 Social - Susceptible to distraction, social imperception 
 Perceptual/Perceptual Motor - Difficulties with learning modalities, 

eye-hand coordination, gross or fine motor skills 
 Language - Difficulty in reading or language skills 
 Overall - Affect the manner in which information is received, 

stored, processed, or produced 
(Henley, Ramsey, & Algozzine, 2002) 



 Possessing self-advocacy skills 

 Utilizing academic accommodations 

 Knowing personal strengths and interests 

 Knowing how to compensate for weaknesses 

 Possessing effective learning/study strategies 

 Being aware of available support services/people 

 Differences between high school and college 

 Necessary disability documentation 

 



Between high school and college: 

 Size 

 Structure 

 Expectations of students 

 Homework, tests, projects 

 Types of classes 

 Support/services 

 Level of independence 
(Eaton & Coull, 1998) 



 

 

ISSUES HIGH SCHOOL COLLEGE 

Laws IDEA, Section 504 – promotes 

student success 

ADA, Section 504 – promotes students’ equal 

access to programs and services 

Basis of 

services 

IEP, school assessments IEP not acceptable, recent documentation required 

from licensed professional that identifies student’s 

limitations to learning 

Student’s 

relation to the 

school 

Dependent, uninvolved in 

educational contract, open 

discussion among staff 

Expected to: know when to get assistance, 

understand their disability & needs, know & use 

campus resources/services, be a self-advocate 

Services Entitled to services, resource 

room, course waivers, 

test/grade modifications 

Must self-identify to receive services, appropriate 

services determined based on documentation & 

justification of functional limitations 

Relations with 

parents 

IEP developed with parents, 

reports to parents, parents 

informed when student is in 

trouble 

Parents generally excluded because of 

FERPA/Buckley Amendment, discussion possible 

only with authorization signed by student 

Structure & 

accountability  

Teachers & parents very 

involved 

More freedom & responsibility, community policies & 

consequences 

Time In class all day, after- school 

time structured 

Less time in class & varies each day, more free time, 

many social opportunities, employment 

Classes Directed by teacher, work 

done in class, in class all day  

Attendance optional, out-of-class reading & 

assignments, 4-6 classes each semester, expected 

to be an independent learner  



1 2 3 4 5 

No Services 
Available 

Decentralized and 
Limited Services 

Loosely Coordinated 
Services 

Centrally Coordinated Services Data-Based Services 

 Meets 
minimal 
requirements 
under   
Section 504 

 No formal 
contact person 

 Limited services 
 Few established 

policies 
 Students 

dependent on 
sympathetic 
faculty 

 Contact person 
available 

 Generic support 
services available 

 Peer tutors 
available to help at-
risk students 

 Students referred 
to other on-campus 
resources 

 Services available 
only during the 
academic year 

 Full-time learning disability 
coordinator 

 Services often housed in 
disability student services 
office 

 Accommodations provided for 
testing and coursework 

 Established policies on 
admissions and service 
delivery 

 Strong emphasis on students 
self-advocacy 

 Peer support groups 
 Specially trained tutors may be 

available 
 Student required to provide 

documentation of learning 
disability 

 Services available throughout 
the year 

 Full-time learning 
disability director 

 Learning disability 
assistant 
coordinator 

 Full range of 
accommodations 
provided 

 Development of 
Individualized 
Semester Plans 

 Tutoring available 
from trained staff 
and graduate-level 
interns 

 Data-based contact 
records and service 
use profiles 
generated for 
annual report 



 Course substitutions 

 Extended time on tests 

 Laptop computers 

 Note taking services 

 Priority registration 

 Screen reading software 

 Spell checkers 

 Tape recording classroom 
lectures 

 Test reader 

 Test scribe 

 Testing in a less distractive 
environment 

 Textbooks on tape/CD 

 Textbooks on e-text 

 



 Academic advising/ course 
registration 

 Career counseling 

 Diagnostic evaluations 

 First-year seminar 

 Individualized coaching 

 New student orientation 

 Organizational skills training 

 Peer mentoring 

 Personal counseling 

 Self-advocacy training 

 Social skills/ communication 
training 

 Strength-based assessments 

 Study skills training 

 Support groups/counseling 

 Transition assistance 

 Tutoring  

 



 Understanding the learning strengths and weaknesses related to 
their disability and accepting their disability 

 Academic preparation needed for success in postsecondary 
education, including appropriate study skills and learning 
strategies 

 Career decision-making and goal setting 

 Personal independence and social skills 

 Locating postsecondary education programs and services to 
meet their needs, interests, and abilities 

(Cowan, 1993) 



A self-advocate…. 

 Knows their own strengths and interests 

 Knows their own learning difficulties and needs 

 Takes responsibility for their own learning 

 Asks questions and communicates with their 
teachers 

 



 Educate about disability characteristics and effective 
compensatory strategies 

 Develop self-advocacy skills 

 Inform about disability laws 

 Support wise selection of postsecondary schools 

 Develop a transition timeline 

 Encourage self-identification and seek appropriate assistance 
during freshman year 

 Facilitate a support network 

 Obtaining a comprehensive psychoeducational evaluation in 
high school 

 Encourage participation in postsecondary preparation programs 
(Skinner & Lindstrom, 2003) 



Factors to consider 
about the university: 

Disability Support 
Program: 

Reasonable 
accommodations: 

Additional student 
services: 

-Average class size 
-Faculty to student 

ratio/size of 
department 

-GPA requirements 
(for colleges, 
majors, 
organizations) 

-Student involvement 
opportunities 

-Support for students 
with learning 
disabilities 

-DSP staff to student 
ratio 

-Amount of contact 
with students 

-Involvement with 
instructors 

-Information/referral 
source 

-Assistance with 
problem solving 

-Study skills, time 
management, 
organization 
assistance 

-Other desired 
assistance 

-Priority seating 
-Assistive devices 
-Additional time on 

tests and work 
done in class 

-Alternative test 
location 

-Test scribe/reader 
-Note-taking services 
-Specialized 

computer software 
-Course substitutions 
-Other desired 

accommodations 

-Tutoring (free or additional 
fees) 

-Study groups, 
supplemental instruction 

-Writing assistance 
-Study skills, time 

management, 
organization assistance 

-Academic major, career 
decision-making 
assistance 

-Personal counseling 
-Math or reading 

remediation 
-Other desired services 
-Other desired factors 



 Techniques Center, Texas Tech University, 
http://www.depts.ttu.edu/techniques/ 

 Learning Support Services, Schreiner University, 
http://www.schreiner.edu/academics/lss.html 

 SALT Center, University of Arizona, http://www.salt.arizona.edu/ 

 Learning Effectiveness Program, University of Denver, 
http://www.du.edu/studentlife/disability/lep/index.html 

 Jones Learning Center, University of the Ozarks (Ark.), 
http://admissions.ozarks.edu/academics/jlc/default.asp 

 HELP Program, Marshall University (WV), http://www.marshall.edu/help/ 

 PLUS Program, Muskingum College (Ohio), 
http://www.muskingum.edu/home/cal/plus.html 

 Achieve Program, Southern Illinois University Carbondale, 
http://achieveprogram.siuc.edu/ 
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